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Abstract 
Extensive reading has been shown to increase student motivation 
and to improve learner performance and vocabulary acquisition. 
One benefit of extensive reading that contributes to its success and 
popularity is the promotion of learner autonomy. In most extensive 
reading programs students choose their reading material and many 
students have credited this fact as a reason for their level of 
enjoyment and willingness to continue the activity. This study 
investigates whether or not the mode of selection, individual or 
group, will affect the level of engagement in the extensive reading 
activity. Students from two Intensive English courses in the 
Intensive English Program at the Language Center at Kwansei 
Gakuin University participated in a study in which they read 
graded readers on the Xreading site and completed a series of 
questionnaires designed to measure their level of engagement 
during the selection, reading, and discussion processes of the 
extensive reading activity. Over the course of six weeks, the 
students alternated between individual and group selection. The 
results indicate no statistically significant differences between the 
two types of selection.  
 
 
Extensive reading and its benefits to language learning have been 
investigated in many studies over many decades. It has been shown to increase 
student motivation, improve reading comprehension, and result in greater learner 
engagement. One reason for the success of extensive reading in the language 
classroom is its promotion of learner autonomy. The students’ ability to choose their 
reading materials contributes to increased levels of student motivation and 
enjoyment in the activity. This study investigates the effects of the mode of 
selection, either individual or group, on the levels of student engagement in an 
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extensive reading activity conducted online using Xreading. The study was guided 
by the following research question: 
 
Will individual selection of graded readers result in greater levels in 
engagement than group selection of graded readers? 
 
BACKGROUND OF THE STUDY 
Extensive Reading 
Graded reading is a common activity in EFL classrooms around the world 
and in Japan today. Although different kinds of graded materials were used by 
teachers in the past, since the late 1990s a large body of work has emerged to 
promote the modern version of extensive reading inspired by Stephen Krashen's 
Comprehensible Input theories (Day, Bamford, Renandya, Jacobs, & Yu, 1998; 
Mason & Krashen, 1997; Coady, 1997). In Japan, extensive reading has been 
gaining popularity, in fact the two most popular on-line instructional platforms for 
ER, XReading and MReader, were developed in Japan. Today there continues to be 
a stream of research looking at different aspects of extensive reading and using 
graded readers (Dennis, 2018; Vaughn et al., 2018). 
In terms of student engagement and motivation, extensive reading has been 
shown to have a positive influence on student attitudes toward reading and 
increased motivation to read. In a longitudinal two-and-a-half-year case study of 
nine Japanese high school students participating in an extensive reading program, 
Judge (2011) found that highly motivated L2 readers expressed a particular 
appreciation for the autonomous aspect of extensive reading, citing the fact that they 
could choose books that were interesting to them as a reason for the students 
enjoying the extensive reading classes, as opposed to the intensive reading classes 
where the instructor chose the reading material.  
Self-determination Theory, Autonomy and Relatedness 
Another factor that influences motivation is self-determination, which 
extensive reading promotes. Self-determination theory posits that human beings 
have an innate tendency to seek challenges in their environment with the aim to 
reach their full potential (Ryan and Deci, 2002). Ryan and Deci argue that the 
environment plays an important role in either supporting or obstructing an 
individual’s attempt to actualize his or her potential. They further postulate that a 
person’s well-being can be nurtured or threatened depending on whether or not 
conditions are conducive to meeting the basic psychological needs: competence, 
relatedness, and autonomy. In terms of English language learners, the classroom 
environment can either help or hinder their desire to learn. Extensive reading 
promotes learner autonomy, which therefore contributes to a supportive 
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environment for a student’s self-determination. According to Ryan and Deci, 
autonomy is related to an individual’s perception of the origin of his or her behavior. 
As long as the individual’s values and interests are aligned with his or her actions 
the basic need for autonomy is met. This means that the need for autonomy can still 
be met regardless of whether the source of one’s actions is determined by rules or 
suggestions from someone else (for example, a teacher in the case of an educational 
environment), as long as the individual agrees with those rules or the suggestion.  
Additionally, relatedness, or a sense of belonging and connection with the 
group, is also a need that extensive reading can fulfill in the case of this study. The 
participants in this study chose books in groups and individually; however, in each 
case, they discussed what they read in groups the following week. The group 
discussions that were part of this study can be argued to have met students’ needs to 
connect with the group. When an environment allows individuals to meet their basic 
psychological needs (i.e. competence, relatedness, and autonomy) they are drawn to 
that environment and are compelled to seek it out (Ryan & Deci, 2002). When 
students participate in extensive reading activities, at least one of their basic 
psychological needs can be met, which would explain many students’ positive 
attitude toward reading extensively. This satisfaction of psychological needs results 
in increased motivation to repeat the activity, and it follows that students would be 
more engaged in said activity as well. 
Collaborative Learning 
In addition to meeting the psychological need of relatedness, working in 
groups also increases the effectiveness of learning a language.  Lev Vygotsky and 
related theorists promote the idea that learning is a social activity and that 
collaborating with others will in the end result in the most growth in learning 
(Vygotsky, 1978). In their study examining whether or not peers would collaborate 
on completing a goal-oriented task via computer mediated communication and how 
their interaction would affect their language learning, Zeng and Takatsuka (2009) 
found that students provided feedback on language forms, thereby enhancing their 
language learning.   
Reading Engagement 
Defining reading engagement, separating it from reading motivation, and 
finding ways to measure it is a difficult task (Unrau & Quirk, 2014). Wigfield and 
Guthrie (2000) incorporated cognitive, affective and behavioral aspects into their 
definition and measurement instrument that had a holistic quality similar to the 
concept of intrinsic motivation coined by Ryan and Deci (2002). In this paper we 
have used primarily the reading engagement definition of Maehr and Meyer, "The 
direction, intensity, and quality of a person’s energy towards reading,” (Maehr & 
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Meyer, 1997) but have also kept Wigfield and Guthrie’s ideas that good readers 
apply strategies, are motivated to learn, and are part of a literate community. 
 
METHODS 
Participants 
This study took place during the spring semester of 2018, and included two 
classes from the Intensive English Program in the Language Center at Kwansei 
Gakuin University. Both classes were second year students.  
Class A consisted of twenty students; however due to absences and 
inconsistent data, only the data of ten of the students was included. Among the 
respondents there were five females and five males. Nine of the respondents were 
native Japanese speakers and one male student was a native Cantonese speaker from 
Hong Kong. They were all humanities majors with an average TOEIC score of 800, 
which would fall on the C1 level of the Common European Framework of 
Reference for Language (CEFR) scale. Half of the students had experience living or 
studying abroad in an English speaking country, and one student had attended an 
international school.  
Class B consisted of twenty-four students, but again only thirteen students' 
data was included in the study due to absences and inconsistent data. All the 
students were native Japanese speakers with an average TOEIC score of 400, or 
about A2 on the CEFR scale. None had studied abroad or gone to a specialized 
school in Japan. 
Procedures 
 The participants met three days a week for fourteen weeks during the 2018 
spring semester, and they read one graded reader a week, which they discussed in 
small groups. In the first week, students self-assessed their reading level using a 
level test designed by Sowter and Parrish (2012). The level test used sample text 
representing graded readers from seven levels of the graded readers published by 
Oxford University Press. Once they assessed their reading levels, the students were 
put into groups according to their levels. In the same 90-minute class period, the 
students were introduced to the site, Xreading, from which they would choose their 
books. They would choose the book that they were most interested in from the 
Xreading library; read the electronic version of the book on the Xreading site; and 
in the following week, they would discuss their book with their group. After 
discussing their book for about thirty minutes, they completed a survey about their 
thoughts around the book and the discussion. Over the course of six weeks, 
participants alternated between selecting their book individually and as a group in 
the following pattern: 
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  Week 1 Individual Selection 
  Week 2 Individual Selection 
  Week 3 Group Selection 
Week 4 Group Selection 
Week 5 Individual Selection 
Week 6 Group Selection 
 
Student Questionnaires and Consent Forms 
 Data was collected in the form of questionnaires, which were distributed via 
Google forms. Students accessed the link to the surveys on a class website hosted 
by Google Sites. In the first week, students completed a survey on Student Attitude 
Toward Reading. This survey included background information concerning the 
student’s gender, the language spoken at home, and their English education. In 
addition to demographic information, the survey also asked about the genres the 
respondent preferred to read. Finally, the survey included ten items regarding 
affective reasons for reading and ten items regarding cognitive reasons for reading. 
Each item was ranked on a five-point Likert scale in which 1 indicated that the 
statement did not match what the respondent thought or felt, and 5 indicated that the 
statement matched what the respondent thought or felt. The respondents were then 
asked to indicate whether they would like to be contacted for an interview and if so, 
they were given the option to provide their email address. In addition to the survey 
on the student’s attitude toward reading, each participant read and signed a bilingual 
(English and Japanese) form indicating their consent to have the data collected in 
the study to be published with the understanding that no personal information would 
be used.  
Each week, students completed a Student Engagement Questionnaire after 
discussing their graded readers. The survey was completed during class time via 
Google Forms with a link accessed on the class website. The weekly questionnaire 
was in English and Japanese. Students gave their identifying information and 
information about their book and task, and answered questions about their 
engagement during the selection, reading, and discussion parts of the activity. For 
the engagement questions the students needed to rank their answers on a six-point 
Likert scale in which 1 indicated Strongly Disagree and 6 indicated Strongly Agree.  
Teacher Observations 
In addition to the weekly questionnaires, the instructor/researcher observed 
the students’ behavior during the selection discussions and the discussions of the 
books they had read. These observations were recorded on an evaluation sheet 
noting the level of engagement evident during the student discussions. The 
instructor/researcher walked around the classroom, observing each group three 
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different times. Each time, the instructor/researcher would rate the level of observed 
engagement on a scale from 1 to 4, from low to high. After each discussion, the 
instructor/researcher would note down whether or not the group needed guidance, 
and whether or not the discussion ended on time, early, or went over the allotted 30 
minutes. Student attendance was recorded as well. In addition to these aspects, the 
instructor/researcher took notes describing student behavior during the discussion. 
For example, “Students leaned toward each other,” or “Students laughed often and 
asked questions.” These observations were recorded each week during the six-week 
period of the study. 
XReading Data 
 In addition to the surveys and teacher observations, the researchers also 
have access to the reading data available on the XReading.com website. The 
website provides statistics on books and words read, reading speed, and overall time 
spent reading. In addition, results of comprehension quizzes are available.  
Data Collection and Analysis 
 Data from the two classes was combined and students who did not complete 
all data sets were eliminated from the data. The researchers decided to focus on the 
self-reported reading engagement represented by the data for the Book Selection 
Survey Question 21 ("I felt engaged in the task of selecting a reader"), Reading 
Survey Question 13 ("I felt engaged in the reading activity") and Discussion Survey 
Question 20 ("I felt engaged in the discussion activity"). The data for each of these 
questions was separated into Group Selected and Self Selected data sets and the 
descriptive statistics were generated, specifically the N and the mean for each group. 
Then the two means for each question were compared using the t-test for statistical 
significance and the Cohen's d for effect size. Finally, the qualitative data for those 
6 data sets were compiled and coded to see if any patterns could make the meaning 
of the quantitative results clearer.  
 
RESULTS 
 The results are in three tables representing students’ self-reported 
engagement during the selection, reading, and discussion processes of the project. 
Each compares group-selected data as dependent variable one and self-selected as 
dependent variable two. In the surveys, 1 represented strong disagreement (not 
engaged) and 6 represented strong agreement (engaged). In all data sets (selection, 
reading, and discussion), there was no statistically significant difference between 
the group and individual selection modes. In addition, the results of the Cohen’s d, 
which calculates the effect size of the treatment, were minimal for all the data sets 
as well. 
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Table 1 
Selection 
 
 Group 1 Group 2 Mean diff. 0.1 
Mean 4.166666667 4.066666667 SE 0.234941993 
SD 1.25098831 1.436411096 t value 0.425636978 
n 70 70 df 69 
Note. The p-Value is .335974. The result is not significant at p < .05. 
Cohen's d = 0.074459. 0.2 is considered a small effect. (Cohen, 1988). 
 
 
Table 2 
Reading 
 
 Group 1 Group 2 Mean diff. 0.090909091 
Mean 4.606060606 4.515151515 SE 0.238221139 
SD 1.287559264 1.40594807 t value 0.381616388 
n 70 70 df 69 
Note. The p-Value is .352001. The result is not significant at p < .05. 
Cohen's d = 0.067097. 0.2 is considered a small effect. (Cohen, 1988). 
 
 
 
Table 3 
Discussion 
 
 Group 1 Group 2 Mean diff. 0.071428571 
Mean 4.471428571 4.4 SE 0.199711416 
SD 1.188366661 1.244116589 t value 0.357658931 
n 70 70 df 69 
Note. The P-Value is .360867. The result is not significant at p < .05. 
Cohen's d = 0.057833. 0.2 is considered a small effect. (Cohen, 1988). 
 
 
DISCUSSION 
Based on the results of the t-test and the Cohen’s d measuring the effect 
size, it would appear that the mode of selection, individual versus group, does not 
have much of an impact on students’ levels of engagement. Therefore, the answer to 
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the research question would be that although individual selection appears to be 
more autonomous than group selection, it does not result in greater levels of 
engagement and the results are not statistically significant according to the p-values 
from the t-test. The effect size was also small, so it would appear that there is not 
much difference in levels of engagement between individual selection or group 
selection. This suggests that the level of engagement is not affected much by the 
mode of selection. This is consistent with the idea that the act of ER and reading 
circle discussion activities used in this study by themselves satisfy the need for 
autonomy and relatedness. It is possible that the selection process combined with 
the discussion balanced out the effects of the type of selection, individual or group, 
thereby lessening the effect of either on the levels of engagement. To clearly 
determine whether the different selection methods would lead to greater or lesser 
levels of engagement, it might be useful to take out the element of group discussion 
and focus on the selection and reading process alone. This could indicate whether 
the group selection prevented students from feeling a sense of autonomy. 
Additionally, an instructor selection or random selection might also yield interesting 
results.  
 
CONCLUSION 
The rationale for this study was that since autonomy is generally agreed to 
promote learning, self-selecting material would result in more reading engagement 
in students than group selected reading. However, the results showed that there was 
no statistically significant difference between the two conditions, and the effect size 
was minimal. From the small amount of student qualitative data, the researchers 
surmise the reason might be that any slight irritation students might feel when 
choosing books in a group is more than offset by the enjoyment of working in a 
group. Finally, according to the analysis of the data from this study, teachers may 
not have to concern themselves about the method of reading materials selection as it 
had no effect on reading engagement in this study. 
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